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FOREWORD This publication is for all Scout
leaders worldwide. It aims to
highlight the essence of Scout-
ing for everyone involved in
using the Scout Method as a
means of contributing to the
development of children and
adolescents.

It is intended to be of direct use
to leaders, wherever they may
be, in their day-to-day activities
with young people by provid-
ing them with the essential ele-
ments that they need to know in
order to practise Scouting. These
elements form the core that
needs to be common to Scout-
ing in all parts of the world and
in all cultures.

Evidently, at national level, these
elements have to be adapted to
the country’s culture, socioeco-
nomic conditions, etc., in order
to meet young people’s needs
effectively. Likewise, at local
level, each leader has to adapt
these elements to the character-

istics of the young people in his
or her group, in accordance
with how they have been inter-
preted at national level.

In order to be able to adapt
something, however, one must
first fully understand what that
something is. It is thus these
universal elements - the core
without which what is practised
is not Scouting - that are pre-
sented in this publication.

Where examples are used, they
are only illustrations. They are
not universal and cannot claim
to be representative of the ex-
treme variety of situations to be
found within our world move-
ment.

We hope that this booklet will
be of use to all Scout leaders
who want to practise quality
Scouting, close to young peo-
ple and adapted to today’s
world. We also hope that they
will derive a lot of enjoyment in
the process.

The Scoutmaster has to be neither
schoolmaster nor commanding
officer, nor pastor, nor instructor.
He has got to put himself on the
level of the older brother, that is,
to see things from the boy’s point
of view, and to lead and guide, and
give enthusiasm in the right direc-
tion.

B-P
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PORTRAIT OF A
SCOUT LEADER

Michael is thirty-five. He is a
computer specialist who works
in a shop which sells computers
and consumer software and
provides after-sales service. He
is also the leader of a Scout
troop of twenty-five boys and
girls aged between fourteen and
seventeen. He runs the troop
with the help of two assistants,
both slightly younger than him-
self.

Like many others, he became
involved in education through
active experience, by raising his
own children, now aged eight
and ten. He is in no way a
professional “educator”, but sim-
ply someone with a concern for
young people and their future
and who has decided to do
something.

He was once a Scout himself.
Based on his own experience,
he felt that Scouting could teach
young people to cope with life,
and decided to become a Scout

leader. He is not trying to relive
what he himself experienced
twenty years ago as he realizes
that things change. Even so, he
feels something special when
he is with his Scouts.

When he thinks of his own
children, of what they do and of
what could happen to them, he
feels directly responsible, di-
rectly involved. If something
went wrong, it would be his
fault and he would feel guilty.
He therefore has to be careful
not to take any risks.

He also feels responsible for his
Scouts, but not in the same way,
and he does not have the same
fears. Of course, he is dealing
with young people, but they are
not dependent on him. The re-
lationship is different because
he finds it easier to stand back.
Basically, he does not expect
them to succeed where he did
not, he simply expects them to
fulfil themselves.
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Everyone knows that it is easier
to deal with other people’s chil-
dren than with one’s own. Scout
leaders know this too, and
Michael is no exception. This is
perhaps why he can have a
different kind of relationship
with them. In specialist circles,
this would be called an “educa-
tional relationship”. For Michael,
though, it is simply about the
way he is with the young peo-
ple.

If one were to analyse the edu-
cational relationship, it would
appear quite complex - and it is.
Michael, however, does not
spend all his time thinking how
to make the relationship “edu-
cational”, as basically it comes
quite naturally. In fact, it stems
from the simple idea that edu-
cation (i.e. the development of
a person), is a process - in other
words, a phenomenon marked
by gradual changes, as opposed
to something that occurs instan-
taneously.

According to the experts, this
process comprises four phases:

First, there is awareness. For
example, I can (I am permitted
to or am physically able to)
walk, run or climb.

This awareness thus transforms
a potential (I can) into a capac-
ity, i.e. into something possible.
I then try and thus experience
walking, running, climbing, or
whatever.

I then draw conclusions from
that experience: it is easy, diffi-
cult; it requires an effort, train-
ing; it involves risk.

On the basis of these conclu-
sions, I decide either to aban-
don the whole thing or to de-
velop this capacity (i.e. I prac-
tice and train; I improve my
skills and performance). If I
choose to develop this capac-
ity, then it will become part of
my life experience.

While this may all seem compli-
cated, it is in fact a natural
process, a path that we have all
taken many times. As a Scout
leader, Michael simply accom-
panies the young people under
his responsibility along this path.
He would certainly not put it
quite like this, but he does in
fact create the conditions for
this process of awareness, ex-
perience, analysis, improvement
and integration to take place. In
order to help young people, he
has a method at his disposal,
the Scout Method.

Michael realizes that the devel-
opment of the person should
lead to the emergence of some-
one who is autonomous (i.e.
able to make his own deci-
sions), as well as supportive
(who takes the interests of oth-
ers into consideration when
making choices or decisions).

Michael also knows that Scout-
ing proposes a certain number
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of educational objectives which
are adapted to the various age
ranges. Michael understands
those objectives, and his role as
a Scout leader is to motivate and
guide the young people towards
achieving them. However, he
knows that for this to happen,
each young person has to ac-
cept the objectives, find his own
ways of trying to reach them
and his own way of expressing
them. The details vary from one
person to the next. What counts
is the general guidance. When-
ever Michael, as a Scout leader
(or father), has forgotten or ig-
nored this, he failed in what he
was trying to do.

For the leader, there is therefore
a general direction to be fol-
lowed with educational objec-
tives to be achieved. It is a start,
but it does not explain how to
go about achieving them. If it
were only a question of select-
ing a well-conceived activity in
order to achieve an objective

every time, it would be so easy!
The activity is a vehicle but not
a guided missile!

Activities are only one of the
elements of the Scout Method
needed to help reach the objec-
tives, and it is Michael’s job as a
Scout leader to apply these ele-
ments intelligently.

To take the example of how
Michael runs the group (the
experts would call it his “leader-
ship style”), it is clear that this
has to be consistent with the
objectives. If Michael wants his
Scouts to learn the importance
of listening to other people’s
points of view and of finding
solutions which are acceptable
to all, then he cannot impose
his choices and decisions on
the group. Otherwise, a situa-
tion would arise whereby every-
one is equal but some people
are more equal than others! The
group’s projects and activities,
rules and regulations therefore

have to be the result of dialogue
and reflect respect for others.

The Scout leader cannot com-
promise. He has to practise what
he preaches, for fear of destroy-
ing the trust placed in him by
those he has chosen to accom-
pany and whom he wants to
help to grow.

The way in which the young
people live as a group, how the
members of the group interact
with each other and what they
experience through life as a
group form another aspect
which plays a role in the educa-
tional process, in the same way
as the educational objectives,
the leadership style and activi-
ties. Why invent a “negotiation”
or “active listening” activity while
ignoring these aspects in the life
of the group?

Indeed, providing an educa-
tional content to the activities of
everyday life and using them as
an integral part of the educa-



                     Scouting in practice -  Page 7

tional process is one of the
essential characteristics of Scout-
ing. This is why, when on an
excursion or at camp, Michael
gives his Scouts time to settle in,
to prepare a meal, to set up
camp - in other words, to live
together. Unfortunately, some
Scout leaders try to gain time for
“real activities” by, for example,
arranging for outside catering
or providing sandwiches!

Scouting is a school of life.
Michael knows full well that it
was by walking that we learned
to walk. Of course, we had to
take the risk of falling flat on our
faces, but in fact there were
always outstretched arms to
support us.

This is an image, of course, but
this is how Michael perceives
his role as a Scout leader, i.e. to
create an environment which
stimulates the young person to
become aware of what he can
do, to provide the conditions of

security needed for him to feel
free to try and to learn, to help
him to find ways and means of
making progress and of making
the experience personally mean-
ingful so that it can become part
of his life experience.

Michael is attentive to the glo-
bal and balanced development
of each young person and makes
sure that, over a period of time,
the activities and the daily life of
the group help each person to
develop physically, intellectu-
ally, emotionally, socially and
spiritually.

Michael knows that his Scouts
do not expect him to be a
perfect human being, but they
do expect him to play by the
same rules. After all, he could
hardly expect them to develop
a sense of responsibility, for
example, if he avoided respon-
sibility himself!

“Any fool can command, can
make people obey orders, if he
has adequate power of punish-
ment at his back to support him in
case of refusal. It is another thing
to lead, to carry men with you in
a big job”.

B-P
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ADULTS SERVING
YOUNG PEOPLE

Scouting is first of all a youth
movement, an environment in
which young people can ex-
press and assert themselves, ex-
periment, discover things
through activities that they en-
joy, make room for themselves
within the group and play an
active role in it, and develop
constructive relationships with
other young people and adults.

Men and women who are will-
ing to listen to young people
and to their aspirations and
needs are there to support them,
to accompany them for a time
on their path of life, and to
ensure that the activities that the
girls and boys want to take part
in contribute to their physical,
intellectual, emotional, social
and spiritual development.

The adult is not there to behave
like a young person, nor to
prolong his own youth. As an
adult in an environment of
young people, he has to remain

the adult that he is in order to
carry out his role, while being
able to listen to them and un-
derstand them.

To be a leader, it is essential to
recognize each young person
as an individual. A child is not a
blank page to be filled as the
adult wishes. Nor is a child a
block of raw material that an
adult can trim and model as he
wants. A child is a living, unique
being, with particular capaci-
ties, destined to develop
throughout his existence.

The role of the adult is to stimu-
late this growth process, to set
pointers to enable the young
person to find his way and
make informed decisions, and
to create an environment that
can help each person to de-
velop.

After all, you cannot make a
plant grow by pulling on the
stem!
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• An environment

We live in a number of different
environments. The work envi-
ronment, for example, involves
a number of specific character-
istics - place, setting, atmos-
phere, people, perception of
oneself and of others - which
are not the same as those of the
family environment, which also
comprises a setting, an atmos-
phere, people, and a percep-
tion of oneself and others. Both
of these differ from the leisure
environment, for example.

When we define Scouting as an
environment for young people,
this is what we mean. This en-
vironment comprises a number
of specific characteristics which
differentiate it from other envi-
ronments in which a young per-
son develops.

In the Scout environment, each
person has to take on real re-
sponsibilities to make the ac-
tivities and projects happen, and

to ensure the welfare of the
group. When the young person
feels that his efforts make a
difference and are appreciated,
he will gradually develop the
self-confidence that will enable
him to feel more integrated, to
assume more responsibility, etc.

Having a meaningful role to
play is essential for develop-
ment and it is one of the main
functions of the Scout environ-
ment. Other environments, such
as the family or school, do not
offer this possibility to the same
extent, precisely because of their
different characteristics.

The family environment is often
full of ambiguities and undercur-
rents. It can sometimes be a
battle field of power struggles
in which relationships are really
based on relative positions of
power between individuals,
between individuals and sub-
groups and between subgroups.
It is an environment in which

everyone has plans for others
and where roles and life scripts
are predestined to a large extent
(“you will be a man, my boy!”).
Of course, not all families are
like that… or are they?

The school environment, on the
other hand, fulfils a function of
social integration. This institu-
tion often gets trapped in the
ambiguity of what it claims to
do, namely to educate (equal
opportunities and development
of everyone’s qualities), and
what it does in practice, namely
selecting the “best”, i.e. those
who are able to enter the sys-
tem and “succeed” by conform-
ing to the demands placed on
them.

There is no doubt that the fam-
ily and the school play an irre-
placeable role, and there is no
shortage of examples showing
how personal development is
affected and compromised
when either is lacking.

People need environments in which they
can do and experience things that the
family, school, work, etc., do not offer.
Scouting must be one of those environ-
ments!
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Unfortunately, however, neither
can totally overcome its internal
contradiction.

• A relationship

In Scouting, the educational re-
lationship between the adult
and the young people is above
all a partnership. Both “part-
ners” acknowledge each oth-
er’s qualities and both have an
equally important contribution
to make to their common project.

In the case of Scouting, the
project is to lead a “happy,
active, useful” life. Both young
people and adults are commit-
ted to pursuing this project as
partners in the process of living
and each is enriched by the
richness of the other.

This relationship implies mu-
tual trust and respect, a willing-
ness to listen to each other, and
to accept that the other “part-
ner” may have different hopes

and needs and may see the
world in a different way.

The relationship is also based
on the acknowledgement of the
fact that each of us faces deci-
sions and choices that we alone
can make. No one can put him-
self in someone else’s shoes…
even if he is a wise adult with
lots of experience!

This kind of relationship be-
tween a young person and an
adult is quite rare, but if you
really want to be a Scout leader,
this is what you have to strive
for.

“To be a successful Scoutmaster,
(…) a man must have the boy spirit
in him and must be able to place
himself on a right plane with his
boys as a first step; he must realise
the needs, outlooks and desires of
the different ages of boy life; he
must deal with the individual boy
rather than with the mass; and he
then needs to promote a corporate
spirit among his individuals to
gain the best results.”

B-P

As an adult in Scouting, you have made a
commitment: to place yourself at the
service of young people, and to devote
time and effort to ensuring that this type
of environment exists and that this kind
of relationship can be established.
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THE AIM:
THE FULL
DEVELOPMENT
OF THE
INDIVIDUAL

1. FROM DEPENDENCE TO AUTONOMY

Each human being is unique.
Each of us comes into the world
with a unique set of individual
characteristics and the ability to
develop them. It is by develop-

ing these characteristics that we
develop ourselves. This growth
process is obviously not re-
stricted to the periods of child-
hood and adolescence. It takes

place throughout life, from birth
to death.

DEPENDENCE

• I can't cope by
myself.

• I can't decide for
myself.

• I don't dare to assert
myself.

• I don't understand
the meaning of life or
the world.

AUTONOMY

• I stand on my own
two feet.

• I decide what is good
for me.

• I can assert myself.

• I develop and clarify
my own values.

LIFE SPAN

AUTONOMY

DEVELO
PMENTPERSONAL

DEPENDENCE
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2. FROM SELF-CENTREDNESS TO CONCERN FOR OTHERS
Life is change. Life is the movement of the
body, of thought, of emotions, of rela-
tionships, of the soul. Living means de-
veloping continuously. Developing means
changing, moving progressively from de-
pendence to autonomy in all areas - physi-
cally, intellectually, emotionally, socially
and spiritually. Developing also means
discovering that other people exist, too,
and growing from self-centredness to
concern for others.

SELF-CENTREDNESS

• I am the centre of the
world.

• Others must take care
of me.

• I want!...
        Now!...

LIFE SPAN

CONCERN FOR OTHERS

DEVELO
PMENTPERSONAL

SELF-CENTREDNESS

CONCERN FOR OTHERS

• I am not the only person in
the world.

• Whatever happens to
others concerns me.

• I reject whatever might
demean others.

• I take an active part in
society, I commit myself
alongside other people.

This process of growth does not
follow a straight path. We all go
through stages of development
with spurts of growth that are

mant periods. It may also stop
altogether for someone who de-
cides that there is nothing more
to learn.

more rapid and more intense in
some areas than in others. Our
development goes through
highs and lows, as well as dor-
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Naturally, the two preceding
diagrams are simply a general
illustration of the process. They
do not describe the process in
detail, nor do they show all the
areas of development.

The development ideal pursued
in Scouting is that of a happy,
well-balanced person who is
both autonomous and support-
ive - autonomous in the sense
of being resourceful, being able
to make decisions, and to assert
oneself as a unique and respon-
sible person; and supportive,
i.e. being capable of sharing,
genuinely caring about others,
doing something for them, pro-
moting a cause. Both are essen-
tial, although neither is easy to
achieve.

It is nonetheless this dual ca-
pacity for autonomy and con-
cern for others that fits the term
“character” used so often by B-P.
A person of character, in other
words, is someone on whom

one can count to consciously
use all his available resources in
a given situation, acting respon-
sibly towards himself and oth-
ers.

Autonomy, in the sense meant
here, has nothing to do with
selfishness or self-centredness.
A selfish person thinks only of
himself and acts only in accord-
ance with his own desires with
no concern for others, as if he
were the only person in the
world. A self-centred person
steers everything towards him-
self, and considers himself to be
the centre of the universe. Eve-
rything must be organized to
suit him, and others only exist
insofar as they can be of use to
him. An autonomous person
cares both about himself and
others, and deals with situa-
tions that arise to the best of his
own interests, while respecting
others.

Developing our personal au-

tonomy in all areas enables us
to have more open and more
authentic relationships with oth-
ers, as an autonomous person
accepts others and respects them
as they are. He refuses to ma-
nipulate them to suit his own
purposes.

When we talk about “develop-
ment in all areas”, we are refer-
ring to the various dimensions
of the person, i.e. physical, in-
tellectual, emotional, social and
spiritual. We can develop in
each of these dimensions
throughout our lives.

However, just as we can strive
for greater autonomy in each of
these dimensions, so too we
can find ourselves in a state of
dependence on someone or
something in any of these di-
mensions. A state of depend-
ence in any of the dimensions
hinders the autonomy of the
person as a whole. We there-
fore need to break away from
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dependence in order to achieve
a greater degree of self-control.

Self-control does not mean ig-
noring, censuring or repressing
one’s emotions, feelings and
urges, but having control over
them - in other words, manag-
ing them, expressing them
whenever necessary (while re-
specting the integrity of others),
to ensure one’s own equilib-
rium.

Let us take a few examples to
illustrate what form this evolu-
tion from dependence to au-
tonomy can take in different
areas of development.

The simplest example is obvi-
ously in terms of physical de-
velopment, as this is something
tangible and easy to observe.
Developing one’s physical au-
tonomy means developing one’s
ability to move, to use our legs,
arms and muscles. In normal
conditions, i.e. in the absence
of illness or disability, physical

autonomy is acquired fairly
rapidly. Although a baby is to-
tally dependent on others to
move, eat and look after his
body, the essential functions
are nevertheless acquired within
the first years of his existence.
Nonetheless, there is still a long
way to go to improve those
physical abilities, to remain
healthy and in good shape.
Moreover, physical autonomy
does not only concern mobility
and the ability to do sport, but
also involves choices concern-
ing our diet, the consumption
of alcohol, the use of tobacco or
drugs, etc. It also means being
able to live with our own physi-
cal limits, finding ways of deal-
ing with them and overcoming
them - in other words, refusing
to remain dependent.

Intellectual development, mean-
while, is the ability to under-
stand and interpret situations
and ideas, to judge things for
ourselves, and to retain our own

free will. For example, I can
listen to what someone else is
telling me and think about it,
but I retain the freedom to form
my own opinion. It is also the
ability to handle information, to
analyse it and use it to work out
one or more possible solutions
to a given problem. Today, the
ability to innovate and create is
all too often compromised. It is
difficult to escape being condi-
tioned by society, fashion and
the media, not to mention eve-
rything that aims to prohibit,
control, and direct the way we
think and act so as to bring us in
line with what is considered by
others to be “politically correct”
or in line with fundamentalist
thinking of one kind or another.

Achieving emotional autonomy
involves first of all being able to
acknowledge, recognize and ex-
press our feelings and emo-
tions. Thus, accepting pleasure
and joy, or pain and sorrow,
without hiding behind an ap-
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pearance of composure and
rationality is a sign of emotional
autonomy. Someone who does
not know how to recognize and
express his emotions severs him-
self from an essential faculty,
and his life is impoverished ac-
cordingly. Furthermore, the
emotions that we reject or are
not able to accept for what they
are will have an even greater
hold over us, precisely because
we are not aware of them.

Naturally, expressing our emo-
tions does not exclude respect-
ing the integrity of others. Want-
ing to hit someone and saying
so is one thing (expressing feel-
ing and emotion), but wanting
to hit someone and actually
doing so (carrying out the ac-
tion) is quite different. The feel-
ings and emotions that are acti-
vated by a situation (fear, anger,
etc.) are natural, spontaneous
and legitimate reactions. Self-
control does not mean ignoring
or repressing them so that they

surface later, in a stronger and
potentially destructive manner;
rather it means managing them
in a dynamic and positive way,
in our own interests and in the
interests of those around us.

Is there such a thing as social
autonomy? Is it not a contradic-
tion in terms? Clearly not,
because autonomy does not
mean ignoring others, and
behaving as if one were the
only person in the world. Being
autonomous also means recog-
nizing and accepting others, as
they are - in other words, differ-
ent, but not worse or better. It
means recognizing the fact that
we are interdependent, acting
in solidarity with others, with-
out abandoning what we are
and without denying or neglect-
ing our own needs. Being au-
tonomous means relating to oth-
ers and communicating with
them because we want to, rather
than because there is no other
choice. It means choosing to

cooperate, to support each other
and to take the lead when nec-
essary. And finally, it means
moving from an imposed code
of behaviour to a freely ac-
cepted value system on which
behaviour which is responsi-
ble, respectful of others and of
the common culture can be
founded. In other words, it
means moving from sham con-
formism to profound adherence
to common rules which we have
personally recognized as being
valid and which we freely ac-
cept.

In spiritual terms, autonomy
means first of all acknowledging
a dimension beyond us (i.e. that
we are not the beginning and
end of everything), accepting to
explore this dimension and to
translate what we find mean-
ingful into our everyday lives
and into the ways in which we
grow in all the other areas of
development. The spiritual di-
mension gives meaning and di-
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rection to all the rest and helps
us reach an ever higher level of
consciousness.

If we look at the fundamental
principles of Scouting and in
particular at the three dimen-
sions referred to as “duties”
(Duty to God, Duty to Others
and Duty to Self) on which
Scouting is based, it is easy to
see that we are dealing with the
full development of the indi-
vidual. At the heart of Scouting
(and in the heart of its Founder),
this is the crux of the matter. If
we want to contribute to the
creation of a better world, im-
proving society inevitably takes
place through “improving” the
individuals who make up that
society, and this improvement
can only come from the integral
development of each individual.

Of course, Scouting could never
claim to bring people to fully
achieve these ideals, i.e. to fully
develop their personality, as this

is the object of a lifetime! We
also realize that Scouting is not
the only agent of education
which influences a young per-
son’s life. The family, school
and religious institutions repre-
sent other agents of education,
each of which uses its own
ways and means, and has its
own strengths, weaknesses and
limits. There are other elements,
too, which we should not forget
such as other boys and girls, the
peer group or “gang”, the me-
dia, etc., all of which also repre-
sent “educational factors”, gen-
erally of a less formal nature,
but which often exert more in-
fluence than the others.

It is for all these reasons that
Scout leaders should feel rather
humble, and accept that they
are not the only agents. They
should not, therefore, assume
that they can “shape a young
person’s soul”. However,
Scouting can and often does
play an important role, because

the effect of a particular experi-
ence on a person’s develop-
ment is related not only to the
duration of that experience, but
especially to its intensity.

Scouting’s strength lies precisely
in this area. It enables a young
person to live through intense
and meaningful experiences,
both individually and as part of
a group. Insofar as they are
integrated by the person into
his personal life history, these
experiences become formative
elements of his character.

“Individuality over-developed
means self let loose, which is the
opposite of what we want. Indi-
viduality with character is another
thing, it means a man with self-
discipline, energy, ability, chiv-
alry, loyalty, and other qualities
that go to make a good man.”

B-P
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AN APPROACH
TO EDUCATION

According to one definition:

“Education is an activity exer-
cised by the adult generation on
those who are not yet ready for life
in society. Its aim is to arouse and
develop certain physical, intellec-
tual and moral states in the child
that society as a whole and the
environment to which he specifi-
cally belongs require of him.” (E.
Durkheim, 1911).

According to another definition:

“Education is a series of methods
which enable a child to go through
the periods of development which
lead him to as full a personal de-
velopment as possible in terms of
the opening that society offers
him.” (S. Lebovici, 1979).

The first stems from the Latin
word “educare” (to “shape” or
“form”, i.e. to give shape to some-
thing that has none), and the
second from “educere” (to “blos-
som”, i.e. to draw out or bring to
life something that is latent).

In both cases, two dimensions
are inevitably present: the in-
dividual dimension and the
collective one (the person and
society), as it would be futile
to claim to educate without
taking both the individual and
the society in which he lives
into account.

Baden-Powell’s Scouting in-
corporates both of these di-
mensions. Its aim is both per-
sonalist and community-re-
lated. It aims to help the indi-
vidual to develop, so that he
or she will take an active part
in society. Through its Method,
it endeavours to accompany
each young person along the
road of his own personal de-
velopment and advocates
“education from within” as op-
posed to “instruction from
without”. It is a matter of de-
veloping what is good and of
making what is latent grow in
a positive and responsible way.
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This explains its enormous suc-
cess from the outset, in a period
when the tendency to “mould”
the individual clearly dominated
the world of youth education.

Apart from the fact that in this
approach the young person is
considered as a unique and re-
sponsible being who is able to
organize his life, the advantage
is that education is considered
to be an on-going process and
not something that one goes
through, emerging at the other
end as a whole person, or
“adult”, at long last ready to start
living. Each individual is a whole
person at all stages of life. It
does not do credit to human-
kind to consider the adult stage
of life (assuming one knew
when this stage begins and ends)
as the only “complete” stage of
the personality, before which
one would not yet be, and after
which one would no longer be,
a whole person.

When we say that Scouting is a
school of life, we mean that
young people learn to live bet-
ter, i.e. to live in an ever more
conscious, fulfilled and respon-
sible manner, in each of the five
dimensions that we have al-
ready mentioned: physical, in-
tellectual, emotional, social and
spiritual.

Viewed from this perspective, a
person is a complex, whole
being which cannot live in iso-
lation from relationships. These
are: relationship with self (body,
emotions, will, desires, aspira-
tions, etc.), relationship with
others (individuals or groups),
relationship with the world (na-
ture, environment, society), re-
lationship with God (life, death,
the hereafter, etc.).

Of course, such “relationships”
develop progressively, in ac-
cordance with a set of values to
which the person has chosen to
adhere and which give mean-

ing to his life. Indeed, ultimately,
living means experiencing all
these relationships in an in-
creasingly conscious and uni-
fied manner.

A person’s relationship with his
body is not independent from
his relationship with others or
from his relationship with God.
It is clear that my physical ap-
pearance, the way I dress, my
health, and the care that I take
of my body influence the way
others perceive me and the way
I interact with them. The oppo-
site can also occur, whereby my
relationship with others influ-
ences my physical condition and
my relationship with my body.
Why bother to keep myself in
good health if that relationship
ends?

The same applies in the spir-
itual area. If my faith makes my
body “the temple of the Spirit”
this inevitably leads to a search
for purity, which is expressed in
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my actions, the way in which I
perceive my body and take care
of it, as well as by respecting the
bodies of others.

In this approach, education (i.e.
the development of the person,
related to the flow of life, to the
development of a conscious,
active and responsible person
who is both autonomous and
supportive), cannot take place
in a sequential order. There is
no automatic link between the
stages of development, as de-
velopment follows the flow of
life - itself linked to the unique
character of each person and
how he chooses to exercise his
freedom.

For the most part, each person
develops as a result of his expe-
riences. Life experience is, in
fact, a set of linked experiences
which have an effect on the
person as a whole. Thus, an
intellectual experience can trig-
ger feelings, emotions and physi-

cal sensations, modify an indi-
vidual’s perception of himself
and others, and be at the root of
a spiritual experience.

However, it is the person who
“decides” (not rationally, but on
the basis of what he feels physi-
cally and emotionally) what he
will retain and what he will
reject from his experiences.
Whatever he decides to retain
will then become part of his life
experience and therefore be-
come part of him. In other
words, I am, to a certain extent,
what I do, what I feel, what I
experience.

As far as education is concerned,
this puts the educator or men-
tor, in his place - he or she
proposes and the person dis-
poses… if given the means to
do so!

“The two main methods of train-
ing are:

(1) By Education: that is by
“drawing out” the individual boy
and giving him the ambition and
keenness to learn for himself.

(2) By Instruction: that is by im-
pressing and drumming knowl-
edge into the boy.

In the Scout Movement we use
Number 1.”

B-P
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AN EDUCATIONAL
SYSTEM

So far, we have presented the
principles on which Scouting is
based, and what it seeks to
achieve. This all forms part of
an educational system which
also comprises a set of concrete
educational tools without which
these ideas, despite their ap-
peal, could not take shape.

There are other institutions in-
volved in contributing to the
development of well-balanced
and competent people who are
actively involved in their com-
munities. Scouting is not the
only organization that aims at
the “full development of the
individual”. However, it is un-
doubtedly the only World
Movement with this as its main
aim. This is one of the most
specific characteristics of Scout-
ing.

Another of Scouting’s specific
characteristics relates to the
particular Method that it uses in
order to reach this aim. This

Method is a combination of el-
ements that cannot be dissoci-
ated. Of course, some of the
elements are used elsewhere
(an active learning approach,
for example), but in Scouting all
of the elements are entirely in-
terdependent and form a sys-
tem.

If any of the components of
Scouting’s educational system
were missing, the nature of the
system would change, and it
would no longer be Scouting.

This explains the originality of
an approach that could be de-
scribed as a rocket designed to
launch (i.e. to separate from
the original vessel) a person
who is autonomous (i.e. able
to make his own decisions and
to manage his life); supportive
(i.e. who actively cares about
and for others); responsible
(i.e. able to make decisions and
assume the consequences, to
keep his commitments and to
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complete what he undertakes);
and committed (i.e. who seeks
to live according to his values,
and supports causes or an ideal
which he finds are important).

This is what Baden-Powell
meant by a “happy, active and
useful citizen”, a person of
character.

In the three stages of the rocket,
the booster engines are:

1. A PROPOSAL

2. A METHOD

3. DYNAMICS

These three stages are described
in detail below.

1. A PROPOSAL

Scouting’s proposal is made di-
rectly to young people and for
today. The young person is pri-
marily invited to be (starting
now), not simply invited to be-
come (later). This proposal in-
cludes:

• A personal commitment:
A voluntary commitment to a
growth ideal.

• Taking charge of one’s life:
Asserting one’s rights and as-
suming one’s duties, setting per-
sonal objectives and overcom-
ing obstacles, developing one’s
resources, being responsible.

• Taking action today:
Experiencing responsibility,
commitment, the acquisition of
skills, personal development,
and relationships with others.

• Progressive self-education:

Being free, autonomous, re-
sponsible, fulfilled, open and
supportive today, in order to be
a fulfilled, responsible, capable
adult tomorrow.
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2. A METHOD

The Method used by the Scout
leader to implement Scouting’s
proposal comprises seven ele-
ments which are closely linked
and in continuous interaction.

In accordance with Scouting’s
proposal, which invites the
young person to experience life
today and thus be better pre-
pared for the future, the ele-
ments of this Method constitute
both a way of living today, as
well as a preparation for tomor-
row.

• Law and Promise

This is the central element of
the Method.

The Law is the law of the group,
but it is also a way of life, a set
of “values in action” to which
the young person commits him-
self through the Promise.

For the leader, the Law there-

fore represents a life ideal for
every member of the Move-
ment, young person or adult, as
well as an educational tool - a
way of learning the meaning of
the concepts through direct ex-
perience.

The Promise also encompasses
these two dimensions; in other
words, it is a commitment to
live according to the Scout Law,
law of the group and life ideal,
but it is also an educational tool,
a way of learning about the
meaning of personal commit-
ment and keeping one’s word
through direct experience.

Michael realizes that what counts
is not that his Scouts can recite
the Law by heart, but that it is
really integrated into their way
of life, guiding them both within
the group and outside of it.

Whenever the opportunity arises
- which is frequently the case -
he refers to the Law to make
them think about something
they did, the way they treated
someone, or whatever. The Law
provides an excellent evalua-
tion tool, a set of criteria with
which the young people can
compare what happened in a
particular situation to what
should have happened if the
Law had been applied, whether
it be to do with the young
people’s relationships with each
other, the life of the group, or
an activity.

Thus, when a patrol did not
show up at a scheduled meet-
ing point during an excursion,
simply because the Scouts

Adhering to the Law means experiencing
a code of living today and developing the
ability to keep to freely accepted rules for
tomorrow.

Adhering to the Promise means experi-
encing voluntary commitment today and,
for tomorrow, learning to keep one’s
word.
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changed their minds, discus-
sion with the patrol focused on
mutual trust and respect for
others – in this case, of Michael,
who was anxious when the
patrol did not turn up at the
rendez-vous.

For Michael, it is not a question
of making the Scouts feel guilty,
but simply of making them
aware of the consequences of
their hasty decision. Becoming
an adult also means foreseeing
and assuming the possible con-
sequences of the decisions that
one takes.

As for the Promise, Michael does
not consider it as the investiture
of an ideal, perfect Scout. It is a
commitment that one makes in
front of one’s peers, acknowl-
edging that one has understood
the rules of the group and the
Scout ideal, and that one wants
to “do one’s best” to follow
these rules with the others and
live according to this ideal in
one’s daily life.

Michael considers that the mo-
ment of making the Promise is
an important occasion. He tries
to make it a meaningful event
for each Scout, a milestone in
his personal life, but certainly
not an initiation rite or sacra-
ment!

• Small group operation

What Baden-Powell called the
“patrol system” is a fundamen-
tal element of Scouting.

The small group (team, patrol,
etc.) is the basic grouping in
Scouting. It comprises seven or
eight young people together -
slightly less in the younger age
groups - with one of them as the
“leader”. Quite simply, it makes
use of the natural dynamics of
young people, their tendency to
form groups of friends and do
things together. Several of these
groups together - usually four or
five - form a troop, which is
supported by an adult leader.

The system works well when
this system is respected, i.e.
when the initiative comes from
the patrol, when the young peo-
ple have a real say in the choice
of activities and in the decisions
that concern them, and when
the adults involved are truly
supportive and stand alongside
the young people to help them
to succeed.

In other words, the “patrol” is
not a subdivision of the troop,
and the “Patrol Leader” is not a
channel through which the adult
leaders communicate their or-
ders and decisions.

Through working together on
their activities and organising
their life within the small group,
a bond is created between the
members. Each member dis-
covers the others, gets to know
them well with their strengths
and limitations. Each person
knows how far he can count on
each of the others, and in what
areas, and each person also
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discovers the contribution that
he can make to the life of the
group. It is indeed an experi-
ence of life that the Scouts share
within the small group, with its
joys and good times, as well as
its difficulties and, perhaps,
break-ups.

For Michael, this is not always
an easy course to follow, as he
often thinks that he would gain
a lot of time by taking the deci-
sions himself. After all, he is an
adult, he has already gone
through all that, and his experi-
ence should suffice to convince
his Scouts. Unfortunately, it does
not work like that, and “experi-
ence is a torch which sheds
light only on the person carry-
ing it”.

What the Scouts get out of the
experience of operating as a
small team is invaluable. Michael
recalls that when he started his
Scout group a few years ago, it
took almost a year for the pa-
trols to form. But it was worth
the time it took! Once the pa-
trols had really become estab-
lished, they were close-knit,
capable, able to take decisions,
to share out tasks and organize
themselves.

If Michael himself had formed

the patrols and divided the main
group up from the start, he
would never have achieved all
of this. This experience helped
him to realize the validity of
what B-P knew intuitively, i.e.
of making constructive use of
the child’s natural playing
mechanisms, and of young peo-
ple’s dynamism, natural tenden-
cies and capacities.

• Learning by doing

Initially, and in the minds of
many, learning by doing quite
simply means substituting theo-
retical, book-related teaching
with concrete practice of the
technique or skill to be devel-
oped. However, learning by
doing is far more than acquiring
technical know-how (such as
tying a knot in order to learn
how to tie a knot). It can be
used in all the areas of develop-
ment. Thus, group life enables
the person to learn to relate to
others, the Promise teaches a

Finding one’s niche in the group and play-
ing a real role. Expressing one’s point of
view, participating in decisions, influenc-
ing the course of events, today.

Talking problems through, listening to
other points of view, accepting that oth-
ers can have different ideas and opinions.

Being actively involved in what happens.

Learning through experience what it means
to really listen, to participate, to live
democratically, to be responsible, and to
respect commitments, for tomorrow.

Experiencing solidarity and interdepend-
ence, attention and respect towards oth-
ers, developing one’s sense of service
today, for tomorrow.
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sense of commitment, and the
practice of service creates an
awareness of solidarity.

“The school of life” has a dou-
ble meaning, as it means learn-
ing to live (i.e. acquiring useful
knowledge, abilities and atti-
tudes so as to lead an autono-
mous, supportive and responsi-
ble life) as well as learning from
life (i.e. learning from every-
thing that happens in the group,
the activities and the situations
that each person encounters in
the group).

Scouting is about enriching the
everyday activities of life with
an educational content. The
leader needs to observe every-
thing that happens and to invite
everyone to take part in an
evaluation, encouraging reflec-
tion and providing feedback so
as to get everything out of the
experiences that can contribute
to the development of each
person in one area or another.

Getting actively involved in hobbies, get-
ting up and doing things that one is inter-
ested in today, and thus stimulate for the
future the spirit of discovery, the curios-
ity to experiment and the desire to par-
ticipate rather than to watch.

Getting involved in the action so as to
develop in every area.

Developing useful skills, finding ways of
dealing with situations, today. Develop-
ing the resources to be able to take on
challenges and developing the desire to
continue to develop skills for the future.

those activities can be made
into learning experiences is usu-
ally the last thing on their minds.
Ensuring that there is an educa-
tional content to their adven-
tures is Michael’s job, although
it does not necessarily need to
be made totally explicit from
the outset and throughout the
entire activity.

Another problem Michael faces
is to ensure that, over a period
of time, there is a balance in the
activities so that, taken as a
whole, they contribute to the
“full development” of the young
people.

All of us, including Michael,
know of “macho troops”, in
which most activities focus on
physical development, sport,
physical challenges, etc., ignor-
ing any other dimension. As a
computer specialist, Michael
could easily be tempted to think
that new technology is what
Scouting should be concentrat-
ing on today and, given his

For Michael, enriching what
takes place in the group is a
permanent challenge. This
means ensuring that the activi-
ties and everything that hap-
pens within the group contrib-
ute to the development of the
young people in one area or
another.

Naturally, when the young peo-
ple come up with ideas on what
they want to do, their thoughts
centre mainly around adven-
ture, challenge and fun. How
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professional skills, he could
easily get his Scouts to spend
most of their time doing all
kinds of computer-related ac-
tivities. Michael knows, how-
ever, that if there is not a bal-
ance in what they do, the out-
come would be a troop of weak-
armed technical wizards. It is
not always easy to be a Scout
leader!

• Symbolic framework

Right from the beginning, Scout-
ing has had a symbolic frame-
work (that of the backwoods-
man, the lover of the great out-
doors, the explorer) which has
triggered the imagination of the
young people - and met their
need for something wonderful.

How many young people in
England in 1907 could run
through the countryside in
shorts, knead dough on their
jackets on the ground, make a
fire, follow trails, and sleep in

tents? At that time, being a Scout
symbolized being free to roam,
living in the wilderness, finding
all kinds of creative solutions to
practical problems, getting away
from a pre-set way of living,
through which the person’s
qualities, enthusiasm and abil-
ity to play an original and active
role in society could develop
freely.

Later, in other places and for
other age groups, other sym-
bols were used - life in the
jungle: the “Man cub” and the
social organization of the pack
for Cub Scouts, based on the
Jungle Book; the myth of the
knight and crusader: spreading
the ideals of service, generosity,
courage and selflessness; the
myth of the Red Indian: life in
nature, courage, the tribe, the
simplicity of the customs, the
originality of Scouts among or-
dinary people; the myth of the
commando and liberator:
strength of character, ability to

survive in a hostile environ-
ment full of enemies, but a
defender of the good cause, of
justice and freedom; or the myth
of the pioneer: the discoverer of
a new world and a pioneer
faced with real challenges,
“builds bridges across valleys”.

Other symbolic frameworks and
other myths have also charac-
terized the Movement, and natu-
rally vary according to the cul-
ture in which they are set.

Each of these myths corresponds
to a stage in the history of the
Movement and of the society in
which they emerged. What they
all have in common is that, for
the boys and girls concerned,
they give a tangible form to an
ideal. They stimulate their crea-
tivity and encourage them to
invent the activities, objects and
mental images that will turn
them, for a moment in time, into
heroes within this symbolic
framework.
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had nothing to do with Sunday
cross-country skiing excursions
with the family. Here, it was a
question of survival, in the wind
and the cold, at night, under the
stars and snow. Everyone
returned home with a story to
tell and the feeling of having
really achieved something. It
was not a question of being
able to boast, but simply of
being able to say: “That night, I
really tested my limits. It was an
amazing experience, and the
“polar bear” helped me.”

• Progressive scheme

Through the activities and group
life, each Scout makes progress
in one area or another. Each
person progresses towards ob-
jectives related to the various
areas of development. Enriched
with an educational content,
the activities are conceived so
as to support this personal de-
velopment.

Freeing the imagination in a world of
fiction to stimulate the ability to create,
invent and to marvel - for a richer, more
intense life.

Experiencing playing a real role in a team
today, based on the person’s current
interests and level of development.

Learning to deal with real life through
fiction.

Living the dreams and myths of one’s age
to the full, so as to have a better adult life
tomorrow, with no regrets of missed
experiences which have vanished for ever.

It is not a question of escaping
reality, but of projecting oneself
into the future or into another
environment, of preparing one-
self by facing challenges in this
imaginary, exciting, dynamic
world, to confront the challenges
of life as it is and of people as
they are.

Here again, B-P intuitively knew
the importance of capturing the
interest of young people through
their capacity for wonderment
and their ability to totally im-
merse themselves in a different
world. For the young people,
though, what they experience
in their imaginary world is not
so far removed from what they
deal with in real life and often
constitutes a helpful route to
reality. This is one of the essen-
tial strengths of children’s natu-
ral games. Banning children and
young people from being he-
roes in make-believe settings
can quite simply bar the way to
dealing with real life.

Last week’s troop weekend in
the mountains was “the polar
bear challenge”. With snow-
shoes on their feet, Michael and
his Scouts walked in the snow,
built igloos for the night, and
picked dry wood from under
the trees to make a fire. The Jura
mountains, thirty kilometres
from Geneva, had become the
Far Canadian North, and as far
as the Scouts were concerned, it
was a great adventure which
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Even if, as far as the young
people are concerned, the em-
phasis is on the activity, with
the challenges and opportuni-
ties it offers, and the pleasure
they get out of being immersed
in the heart of the action, the
activity is, in reality, directed
towards an aim that does not
necessarily have to be explained
at the start. The activity simply
needs to appeal to the young
people. Its value will be discov-
ered later.

When a Scout makes his Prom-
ise, he makes a commitment to
“do his best”. The real criterion
in evaluating progress is there-
fore the progress made by the
person himself in terms of where
he personally started from. In
certain activities, competition is
sometimes a factor of stimula-
tion and motivation, but “who
did what the best, fastest...” is
certainly not a criterion for evalu-
ating personal progress.

In Scouting, if the project were
to climb Mount Kenya, the main
goal would be to reach the top,
but not necessarily to be the
first to get there, nor to succeed
at the first attempt. And at group
level, collective success is more
important than individual
achievements. It is the whole
patrol which reaches the sum-
mit, as everyone has helped
each other, with the stronger
ones supporting the weaker
patrol members.

In Scouting, progress is often
recognized through badges.
These are intended to show that
the Scout has acquired a skill
that can be put to the service of
the group. It is not a question of
collecting badges, but of achiev-
ing personal progress.

For Michael, who is aware of
the aims of the Movement and
of the educational objectives, it
is not always easy to get his
Scouts to take responsibility for

ELEMENTS OF THE SCOUT METHOD
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themselves and to set their own
growth objectives. He realizes
that it is not because the asso-
ciation has taken great pains to
carefully establish these objec-
tives that they will become a
reality and be adopted by the
young people themselves. When
all is said and done, each per-
son decides on the direction
that he wants to take and the
goals he wants to reach and he
will continue to do so through-
out his life. No one can do this
in his place. All that anyone else
can do is to awaken and arouse
his interest, and accompany him
on his path towards his chosen
objective, offering him the
means to achieve it and helping
him to succeed.

Michael realized that Mark, who
was relatively new to the group,
was having trouble in really
feeling part of the group. Michael
could see how Mark cautiously
stood back from the other young
people. Michael thought about

it, and remembered that Mark
loved playing the drums. At a
recent troop meeting, Mark was
given an opportunity to show
what he could do with a drum
kit. The group band asked him
to join and their jamming ses-
sion got a roaring applause.
When the time came for a group
evaluation meeting, Mark had
changed. He was glad he had
something to offer the group
and was much more at ease. He
finally felt he belonged.

• Adult-Youth relationship

Scouting is a youth movement
in which adults play an impor-
tant support role. Both the young
people and the adults share the
same ideal and the same com-
mitment. They are united by the
same Promise and observe the
same Law. They are therefore
partners, committed to the same
goal: the full development of
the individual. Naturally, each
retains his identity and specifi-

city. It is not a question of the
adult playing the young person,
nor vice versa with the young
person ignoring his own con-
cerns or interests and viewing
his youth and adolescence as a
stage to be got through as rap-
idly as possible, so as to be able
to get on to the “serious things”.

Young people need adult men
and women to help them
achieve what they undertake,
develop their confidence in
themselves, discover their lim-
its, face moving on to another
stage in life, and find reference
points - adults they can talk to.

Adults need young people who
challenge them and bring them
to question the validity and au-
thenticity of their personal
choices and commitments.
Young people help them to
retain the freshness and curios-
ity of people who are discover-
ing things for the first time.

Taking responsibility for oneself today,
setting growth objectives in the various
areas of development, and measuring the
distance covered. Measuring personal
progress in terms of change in oneself
over a period of time, rather than compar-
ing oneself to or competing with others.

Developing one’s skills in order to be able
to play an active part in the life of the
group and of the broader community as of
today.

Developing curiosity and a desire to learn
and discover today, so that tomorrow one
can continue to be equipped to live in a
world of progress and change.
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On such a basis of mutual lis-
tening and respect, of partner-
ship and sharing, the Move-
ment helps to increase real com-
munication between the gen-
erations, without power strug-
gles, fears, and designs on oth-
ers. Each person - young per-
son or adult - accepts the other
as he is. This does not imply
leniency in terms of behaviour;
it simply means having a posi-
tive attitude in terms of accept-
ing and listening to the person.

In educational terms, the atti-
tude of the leader consists in
listening to the young people,
being prepared to talk with
them, valuing what is good,
instilling confidence, reassur-
ing them, and creating a safe
environment in which the young
people can experiment and dis-
cover. The adult needs to en-
sure that everything that hap-
pens is evaluated and put into
perspective, so that the skills
and knowledge acquired and

the progress achieved are clearly
identified and integrated into
each person’s life experience.

“I feel guilty about what has
happened to my daughter. If I
could take her place, I would
do so, believe me.” This does
not mean that Veronica lacked
a “home”, “good advice”, or
“discipline”, but that the lack of
communication and the “non-
presence” of adults had resulted
in an existential void, enormous
inner turmoil, and a total loss of
reference points - leading to the
irreparable.

Obviously, this was a news item
about an extreme situation, but
Michael was bothered by the
importance that the lack of con-
tact with adults played in this
affair. He realises the impor-
tance of his involvement with
the young people in his group,
to whom he offers support and
the source of reference of an
adult willing to listen to them,
as well as to set limits and
requirements. The role he plays
among them is not easy and
requires a great deal of him, but

Enjoying greater communication in every
day life with people from a different
generation.

Experiencing a positive and rewarding
relationship with adults, based on au-
thenticity and trust, dialogue, listening to
each other and a shared commitment to-
wards common values.

Developing for later a sense of mutual
respect between young people and adults,
feeling comfortable in communicating with
other generations.

On 11th March, in that morn-
ing’s newspaper, Michael read
about two adolescents, Veronica
and Sebastian, who had been
accused of murdering another
youth. According to Veronica’s
lawyer, what had emerged from
the initial discussions was “the
total lack of communication with
adults, including her family.”
Further down in the same arti-
cle, Veronica’s father had stated:
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on the basis of what he read in
the newspaper, and what can
happen to other young people
without adults they can talk to,
he feels that it is most certainly
worth the effort!

• Life in nature

Nature is an ideal setting for
Scout activities. In the begin-
ning, B-P, who himself was used
to living in the outdoors, to
travelling the length and breadth
of the vast spaces of Southern
Africa, and to bivouacking and
tracking, drew from his own
personal experience and ad-
ventures, in order to offer en-
joyable activities to young peo-
ple.

Quite clearly, nature is a setting
in which we are really forced to
face reality. Nature will not let
us cheat. In nature, the cold, the
heat, the rain, the snow and the
wind are all elements from
which we cannot escape. We

have to adapt to them and find
appropriate solutions. Moreo-
ver, if we try to live in harmony
with nature, we inevitably re-
discover how little we really
need in order to live. How su-
perfluous the gadgets of town
life then seem! It was, after all,
in the desert that many proph-
ets and mystics met God! Na-
ture can therefore be a temple.

When we talk of “nature” and of
the “outdoors”, we are talking
about real nature – the country-
side, forest, desert and bush -
and not just the school play-
ground or local campsite. Even
if circumstances do not always
make it easy to truly get into
nature, and even if not all Scout
activities take place in contact
with nature, camps and treks in
nature remain indispensable.
Without them, there can be no
real Scouting.

Living in nature also means liv-
ing in harmony with nature,

respecting and protecting it. For
Scouts, the very first “environ-
mental protection” activity is to
recognize and observe the ba-
sic rules of camping and hiking
in harmony with nature. It is
only later that specific activities
to protect the environment are
undertaken to enrich the “na-
ture” side of Scouting.

For Michael and his group, two
weeks at camp in summer, and
a weekend camp every month
throughout the year, whatever
the weather, is the bare mini-

Beholding the intricate and awesome
world of nature. Discovering our true
selves through life in nature, our illusions
blown away by the winds. Recognizing
our limits and using all our capacities to
survive the sun, rain and snow.

Experiencing the interdependence of the
natural world and the need to preserve it.
Developing a responsible attitude and
behaviour which respects the balance of
nature today and for tomorrow.
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mum. The locations are always
chosen with care and checked
out in advance so as to offer as
many opportunities as possible
for activities, discoveries, chal-
lenges and “responsible camp-
ing”. In this setting, everyone
has to use his capacities to the
full, relying on his own resources
and those of the group to over-
come obstacles. There is noth-
ing superfluous at camp. Town
life is left behind and it is a
matter of discovering how to
live comfortably with few re-
sources.

Michael appreciates these op-
portunities for his group and for
himself to get back to the essen-
tials of life for a time, putting
aside everyday worries and
things that one takes for granted.
In nature, the group becomes
closer knit. Sharing and cooper-
ating take on more meaning
and are thus reinforced, as is
that special feeling of belong-
ing to a group which is so

different from groups of friends
at school or in town.

3. DYNAMICS

The dynamics of Scouting’s edu-
cational system refers quite sim-
ply to how everything needs to
work together so as to facilitate
the development of young peo-
ple in practice.

The dynamics of Scouting in-
volves four interrelated and in-
terdependent elements. All of
these elements interact with each
other and all of them, like forces
of energy, must push in the
same direction, i.e. the devel-
opment of young people. These
elements are:

• Educational objectives

• Activities

• Structure and functioning

• Group dynamics

Within an association, each of
these aspects and how they

interact need to be borne in
mind at all levels, even though
the way of looking at them and
the kind of action that will need
to be taken will be different at
national level and at local level.

At national level, it is a matter of
ensuring that the dynamics are
an integral part of the thinking
process not only in terms of
education per se but also in
terms of support structures.

It is of course at local level that
the dynamics actually come into
play - in the real life situation of
a unit. The leader must, there-
fore, understand the dynamics
and be able to make adjust-
ments when needed.

At national level:

Youth Programme design

• Educational objectives

At national level, educational
objectives cover both the final
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not directly applicable to each
person nor to each local unit.

Nonetheless, they may serve as
instruments for measuring the
educational quality of a unit
and for verifying that the asso-
ciation’s youth programme is
relevant to the needs of young
people at a given time and in a
given situation.

• Structure and functioning

Every national association de-
fines a structure, organization
charts, lines of responsibility,
the systems of assemblies and
councils, the decision-making
mechanisms, the role and lead-
ership style of adults, etc. for
each level of the association
and for all levels together.

However, if we are to be con-
sistent in what we are trying to
offer young people, the way in
which the association is struc-
tured and functions (including

leadership styles) matters.

The structure and methods of
functioning of the association
put in place by the national
level can serve as a model all
the way down to grassroots
level. Structure and functioning
are an important component of
the dynamics at local level, too,
and need to facilitate, not hinder,
personal development.

It would, for example, be very
difficult to stress the importance
at local level of each young
person learning to take part in
the decision-making process, ac-
cepting responsibility for them-
selves, developing autonomy,
etc., if all the decisions are taken
at the top and conveyed to the
bottom for execution.

The structure and functioning
must therefore be consistent
with the other elements of the
dynamics, the Scout Method,
the educational proposal and
Scouting’s purpose.

objectives (what a young per-
son could be expected to
achieve in terms of growth in
each area of development by
the end of the oldest age section
offered by the association); and
intermediate objectives (what
a young person could be ex-
pected to achieve in terms of
growth in each area of develop-
ment by the end of a specific
age section).

Educational objectives express
what we are trying to achieve in
a tangible and measurable man-
ner. They also give meaning
and direction to what we do in
Scouting (in other words, they
are why we do what we do and
guide how we go about things
to achieve a particular result).

We need to bear in mind, how-
ever, that while the educational
objectives defined by the asso-
ciation at national level consti-
tute part of the framework of
the youth programme, they are
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• Activities

In Scouting, activities are a
medium used to achieve objec-
tives and thus, ultimately, to
fulfil Scouting’s aim. However,
the nature of an activity does
not make it a Scout activity and
the way in which it is carried out
is just as important as the activ-
ity itself.

For example, you can camp in
a way that has nothing to do
with Scouting, and many peo-
ple do so. Despite the fact that
it is “outdoors”, the school play-
ground has nothing to do with
the “nature” that B-P had in
mind as an ideal setting for
Scout activities.

We should not forget either that
one of the essential features of
Scouting’s educational system
is that it seeks to enrich the
natural and spontaneous activ-
ity of children and young peo-
ple with an educational content
(making full use of their dyna-

mism, their curiosity, their de-
sire to be part of a group, their
taste for adventure, etc.), as
well as to enrich the everyday
activities of life, such as feeding
oneself, finding shelter, keep-
ing warm, cool, etc..

Evidently, the activities must
also be conceived so as to offer
opportunities for learning ex-
periences to occur, heading in
the general direction of the edu-
cational objectives. Otherwise,
there is a danger of organizing
activities simply for the sake of
keeping young people occu-
pied.

However, it is not enough for
an activity to be well-conceived,
consistent with the objectives,
useful to the community, well-
prepared, etc. - it must also
appeal to the young people.

If an activity is to serve any
purpose at all, it must therefore
be developed on the basis of
what young people want to do.
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• Group dynamics

Group dynamics refers to how
people in a group act, react,
interact, the roles played, etc.
and the effects that all this has
on the group - constructive or
destructive. At national level it
is important to recognize the
crucial role that this element
plays in the success or failure of
a group and in the development
of young people.

It is primarily through group life
and the relationships that de-
velop that the young people
can learn to communicate on a
deeper level, play a meaningful
and responsible role, help each
other out, realise the need to
work out their conflicts in a
non-aggressive way, understand
the importance of keeping com-
mitments, and so on.

While the group dynamics in
each unit cannot be determined
at national level, what the asso-
ciation can do is to ensure that

the structure and functioning
that it proposes facilitates con-
structive group dynamics. Con-
siderations include the size of
the patrols, gender of the mem-
bers, the span of ages within the
unit, the distribution of roles
and responsibilities, the deci-
sion-making process and in-
stances, relationship between
groups, degree of independ-
ence and autonomy, support to
adult leaders, a strong identity
or not, etc..

At local level:

Programme implementation

• Educational objectives

For each member of the group
and for the group as a whole,
the educational objectives indi-
cate the direction and destina-
tion, but it is up to each young
person and the group, with the
assistance of the adult leader, to
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formulate the objectives that they
set themselves, and then to
evaluate how far the young
people have come in terms of
achieving them.

It is up to the adult, over a
certain period of time, to check
that the objectives set by the
young people with his or her
assistance correspond to the
different areas of growth, and
thereby to ensure the full and
harmonious development of the
individuals and of the group as
a whole.

• Structure and functioning

The level of sophistication (i.e.
the level of simplicity or com-
plexity) of the structure and
functioning put into place will
reflect the group’s history and
level of maturity.

The various components will
need to be introduced progres-
sively in a newly constituted

group so as not to overwhelm
the young people (or the leader)
with complex structures and
ways of working which they are
not yet ready for. For example,
a new group which is not very
tightly-knit will have trouble
acting in an independent and
responsible manner. Ensuring
the success of an activity by
adopting a more directive atti-
tude may therefore contribute
to the unity of the group and
help it to mature through action
and become more responsible
and more autonomous.

In contrast, the directive atti-
tude of an adult towards a group
which is able to assume respon-
sibility for itself can only lead to
rebellion or cause the group to
regress to a greater state of
dependence.

In the same vein, attention needs
to be paid to ensuring a corre-
lation between the kind of ac-
tivity proposed and the needs

of the group at a given time (e.g.
there is little use in organising
an evaluation session at a time
when the group needs to ex-
pend physical energy).

There is therefore a need to
ensure coherence between ac-
tivities, group dynamics and the
way in which the group func-
tions. And all three of these
elements of the dynamics need
to be coherent with the educa-
tional objectives sought.

• Activities

While the programme certainly
has a number of permanent
features, the choice of activities,
the way in which they are car-
ried out, the result obtained and
their impact on the group and
on each member are specific to
each group. Standard activities
conceived at national level for
the “average” group may serve
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as a model or help a group to
get started. However, the
group must then assume re-
sponsibility for its own activi-
ties, conceiving and imple-
menting activities which ap-
peal to its members, taking the
conditions in which it is oper-
ating into account.

It is up to the adult leader to
enrich what the young people
want to do in terms of activi-
ties, so as to give them an
explicit “educational” content
- in other words elements
which will contribute to the
growth of the each young per-
son and to the achievement of
the objectives set.

It is also up to the leader to
ensure that the variety of ac-
tivities undertaken covers a
sufficient range of objectives
to ensure the full and harmo-
nious development of each
person.

• Group dynamics

The quality and richness of the
group dynamics determine the
quality of the activities under-
taken.

Moreover, without needing to
have recourse to specific “ac-
tivities”, it is in the group that
the young people can learn
about relationships, respect, dia-
logue, responsibility, listening,
etc.

National and local levels

In the light of all this, it is clear
that the youth programme de-
veloped by an association does
not really take shape until placed
into the reality of unit life.

The role of the leader is of
paramount importance, as he
has to have a clear understand-
ing of the youth programme
and be able to implement it,
while taking the reality of his
group into account.

If the leader is not thoroughly
familiar with the association’s
youth programme, he will
clearly not be able to adapt it -
you cannot adapt something if
you do not understand it - and
will improvise something that
might well work but will have
little to do with Scouting. The
art of the leader is to put Scout-
ing into action and to ensure
that it works; i.e. to ensure that
what takes place in the unit
really helps the young people
to develop in terms of autonomy
and solidarity.

“Our method of training is to
educate from within rather than
to instruct from without; to offer
games and activities which, while
being attractive to the boy, will
seriously educate him morally,
mentally, and physically.”

B-P
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CONCLUSION In writing this publication, we had
in mind every Scout leader in his or
her unit. We have written it for an
imaginary person working in a set-
ting and conditions which are spe-
cific to him or her. Quite clearly, it
is the purpose, method and spirit of
Scouting which are universal. The
conditions and sociocultural envi-
ronment in which this purpose,
method and spirit are implemented
are not, however, universal. In prac-
tice, they have to be adapted to the
particular society and to the age of
the children or young people with
whom one is working.

Thus, for example, we have made
“Michael” a “computer specialist”.
Not everyone is a computer spe-
cialist, but this is not what counts.
What does count is the reasons that
have driven him to become in-
volved in Scouting to work with
young people, and the way in which
he goes about it.

Elsewhere, the leader might be
called Ahmed, Jane, Kim, Carlos,

Manuela or Koffi, and might be a
civil servant, a shopkeeper, a crafts-
man, teacher, or whatever. The
group might not be mixed, and it
could just as well be a group of Cub
Scouts aged ten to twelve rather
than adolescents aged fourteen to
seventeen. This does not alter any-
thing essential in this publication,
and it is up to each reader to
interpret what he or she reads in
accordance with the conditions
under which he or she is working.

Young Cub Scouts would certainly
not participate in decision-making
in the same way as older Scouts. If
the leader wants to practise Scout-
ing, what matters is being able to
understand that he or she has to
find ways of allowing the Cubs,
within the limits of their capabili-
ties, and at a level corresponding to
their stage of development, to have
a part in the decision-making proc-
ess. If the leader wants to practise
Scouting, he or she has to develop
responsibility in the young people
through opportunities to practise

responsibility; i.e. by entrusting
them with real responsibilities
within the unit.

Had we attempted to take into
account all the variations and all
the social, cultural and other differ-
ences, we would have had to write
twenty-five such publications (at
least)! However, we are confident
that those who read this publica-
tion will realize that: “Naturally, the
details of how I live and work do
not correspond to those described
in this publication… Naturally, my
troop is different from the one
described… Of course, it never
snows in my country, and we could
not therefore build an igloo… But
it is the ideas that count. I now have
a better understanding of what
Scouting is and of everything that
has to be done to lead a group of
young people in accordance with
the Scout Method.”

We hope that we have achieved
our intention.
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